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ABSTRACT

PROJECT REPORT
The Rememberer
Choice High School

Directed by
Vikki Voss-Shanahan
April, 2004

This project entailed the selection, background research
and documentation, play analysis, casting, direction, and postproduction analysis of Choice High School's production of Vikki
Voss-Shanahan's The Rememberer.

Documentation includes research

and analysis of the play, and an evaluation of the play as a
production vehicle for the department of Theatre Arts at Central
Washington University.

The analysis also includes a discussion

as to the non-traditional directorial vision of this production.
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Performance Dates and Production Parameters
Shelton High School's production of The Rememberer, by Steven Dietz, will
occur at 7:30 p.m. on the following dates: April 16th and 17th, 2004. The performances
will take place in the auditorium at Shelton High School.
Staffing and Budget
There are no funds available from the Shelton School District budget to fund this
production. I am looking for funds through Choice's drama club ASB account, the two
local Native American tribes, and in particular, from the One Percent Fund grant money
from the Squaxin Tribal Casino. With the help from volunteers, I will fill staffing
positions for the play. I have met with the local Skokomish and Squaxin tribe's cultural
divisions to ask for assistance financially and educationally. The response has been very
positive.
Native elders have committed to help with coaching on the native drumming and
dancing. Besides working with the cast, the drum and dance group have agreed to be in
the play. Bruce Miller, a native playwright, actor, and cultural leader of the Skokomish
Tribe, has offered forty hours of paid assistance. He was one of the main consultants to
Stephen Dietz, when Dietz produced the play for the Seattle Children's Theatre. I have
identified native women who specialize in the native regalia who have offered to assist
with costumes. Barb Whitener, a local storyteller and native language specialist has also
agreed to work as dialect coach to teach the lines that are in the Lushootseed language. I
am hoping this one percent grant money could fund paying for their instruction. If the
grant funding does not come through, many of the key staff are also parents or relatives
of students at our school and will hopefully donate their time.
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I was first planning on the performance taking place at Choice High School,
where I teach. The budget considerations and timing to address the lack of lighting and
sound at our auditorium became one of the main reasons I switched locations of the
performance. The logistics of borrowing, renting or buying lighting and sound equipment
in time to put on a performance became too difficult. So the play will be rehearsed in its
beginning stages at Choice High School and then brought to Shelton High for the last two
weeks of rehearsal to work out the technical aspects. The director at Shelton High School
has also offered assistance from his stagecraft class to build set pieces.
Casting
Out of the seventeen parts, thirteen are to be native. I have been asked by the
Skokomish Indian Nation to have native students play all native parts and I will try the
best I can to honor that request. There are five women, four men, and eight children. Six
of the parts can be doubled and will if need be. With twenty percent native population at
our school, my concern is not with availability of natives but their willingness to try out
for the play. Having the native adults from the drumming group involved might, because
of family connections, help encourage the native student's participation in the project. I
am also going to the tribal center on the weekend prior to the tryouts to have a read
through on a portion of the play and share my director's concept to promote the project.
Now that the production is being performed at Shelton High School, the director
there and myself have decided to open the auditions to both schools. This will have many
positive aspects; it will open the process to more experienced actors, enhance our drama
program, and will supply additional performing opportunities for the main high school
which competes for auditorium use with band, choir, and musicals at their school.
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One of the biggest limitations for this production is that Choice High School is in
the beginning stages of developing a drama program. The program consists of puppetry,
story-theatre, and improvisation classes with no after school program as of yet. For the
last two school years I have taken the after school job of assistant director at Shelton
High School. Working with director, Keith Thomas, and his high functioning students
has renewed my commitment to figuring out how to enthuse the at-risk students from my
school in the performing arts.
I will deal with the work ethic involved in putting on this production, directly. I
plan on making their agreement to be a part of the project a clear contract of commitment
with consequences. This format will enhance the play production process and help build a
dynamic drama program at Choice High School.
There is also a desire to portray the native culture as authentically as possible.
For example, the house post that depicts symbols of welcoming is not a totem pole. I was
advised that these tribes do not have totem poles that depict stories of the clan. I was also
informed that using button blankets, as part of the costumes, would be disrespectful.
Button blankets are reserved for lifetime accomplishments and it would not be
appropriate to make them or display them on stage.
Our school has thematic exploratory classes that run the last two hours of the day.
Nine weeks prior to the beginning of play rehearsal, I will be teaching a Native Culture
exploratory class. This class will explore the local native history and themes of the play.
During this time, we will research the history of the early 1900' s Indian boarding schools
and the "intellectual framework" of the day. The culminating activity of this course will
be putting on The Rememberer in the next term. As part of this thesis I will record the
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process by which the Native Culture/dramaturgy class researches the world of the play.
We are going to film interviews with local citizens to show the differing perspectives at
work in 1910 Mason County. I want the point of view of natives, especially those
attending boarding schools, loggers from logging camps, mill personnel from Simpson
Timber Company, and settlers. My desire is that this study will enthuse the native and
non-native students to want to be a part of telling this local historical story. Also, I plan
on displaying the student's work in the foyer on nights of the production.
Facilities
Theatre Space
The theatre space is a proscenium stage. (See photos in Appendix) Both Choice
and Shelton High School's auditorium have adequate acting space, backstage area, and
wing space. Shelton High School's orchestra pit will be covered adding an additional ten
feet of thrust. The seating capacity of the space is 400. There is a sound and light booth
with a technical staff. I do not foresee any problems with the space except that it will be
foreign to the alternative students. In the long run it will be a positive experience to mix
the two populations.
Lighting
The play uses slideshow projections in the beginning to depict native life while a
speech is given. Scenery projections will also be used to depict Mt. Rainier and a forest
scene. This space has a screen and projection capabilities. Lighting will be used to
emphasize different locations on the stage without set changes. During the story there are
three times that deal with supernatural occurrences where visual projections will help
depict a mystical atmosphere.
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Sound
There is an adequate soundboard at the facility. The play requires several sound
effects including military drumming, the playing of a reveille, and thunder.
Evaluation of The Rememberer as a production vehicle at Choice High School.
The reformers of the day attempted to deal with the "Indian problem." Indians
were considered savages because they lacked civilization. And since, "the law of progress
and social evolution destined civilized ways to triumph over savagism, Indians would
ultimately confront a fateful choice: civilization or extinction" (Adams 16). The solution
to the "Indian problem" was that "Indians must be taught the knowledge, values, mores,
and habits of Christian civilization"(l 8). So the notion of government missionary
boarding school for the Natives was born.
In the play, an Squaxin Indian girl, Joyce, is taken from her tribe and placed in a
government-run missionary boarding school. At the boarding school Joyce and the other
students were forced to abandon their native language and customs. This supported the
belief that they "Must kill the Indian to save the man" (Dietz 38). Joyce was designated
as the "Rememberer" for her tribe. Because of this she has to find a way to deal with this
new world while holding on to the stories of her people.
The Rememberer speaks to this high school audience because it is a story of our
local and national history. I find myself drawn toward instructive art and this piece is an
excellent tool to analyze a historical mindset. Another positive aspect of producing this
play is working with the native community in Mason County. Having native elders teach
in the classroom will boost native cultural acceptance and native student's self-worth.
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Therefore, The Rememberer is a good choice for the audience, the student actors and
myself as director.
Director's Concept
The Rememberer is a play of how the main character, Joyce, survives living in
two worlds, that of her culture and that of the imposed American culture at the boarding
school. The goal is to sever the native children from their cultural roots so that they can
survive in American culture. A metaphor for the play is a pluralistic tree. A tree has
many roots as do people and the roots support many branches not just a monolithic trunk.
This pluralistic tree would produce many different kinds of fruit. The present has roots to
the past and each generation is a link to its roots like rungs on a ladder.
The color palette of the show should reflect the dualities of the two worlds--the
native village life and the boarding school. The village scenes will reflect the natural
setting by employing the colors and textures of plants and the earth; greens and browns.
In contrast to this, the boarding school will be monotone using whites and grays to show
the repressive, sterile nature of an institution. There are also three instances in the play
that slip into the supernatural: the acting out of the story of the pitch women, the fishing
scene where the masked cousin does a fish dance around the boat, and when Joyce is lost
in the forest, and is visited by her aunt's spirit. During these times the lighting will
change by using various blue and purple colors and the music will enhance these
supernatural qualities.
Costumes
The costumes will include native regalia, using both cedar bark skirts and painted
shawls, and the typical 1910 dress school attire for the school personnel and students. I

Shanahan 9
have photos from the actual boarding school that show uniforms and typical, historically
accurate, dress. I think uniforms will make a more affective stage picture. (See attached
photos and sketches in Appendix)
Music
The music will be traditional native drumming and flute music. The Squaxin
Island Drumming group's live music will be quite an asset to the performance. I have a
traditional native wooden flute that a student will play.
Set Design
This set design began as a preliminary sketch, and will be finalized as part of the
Native culture/Dramaturgy Course. The set will be minimalist portraying the village and
school locations with lighting focusing on different parts of the stage. The native village
setting is outside ofMudbay Sam's with natural items, such as: cattail mats, salmon
drying racks, a weaving loom, a totem pole, and native symbols painted on wood above
the door. The boarding school will be portrayed with austere symbols of an institution; a
bell, a flag, and a teacher's desk. I am exploring scenery flats with paintings depicting
Joyce's bedroom, the classroom and Dr Buchanan's office. Also, the downstage front of
the stage has steps to the floor that will be used as part of the school setting.
Project Schedule
Rememberer, directed by Vikki Voss-Shanahan
Committee Chair: Wesley Van Tassal
Committee Members: Michael Smith, Derek Lane
Master's Thesis Project Play Script Approval: 08/20/03
Design and grant deadlines:
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1% Casino grant due: January 9, 2004
Final set- March 1, 2004
Lighting - April 1, 2004
Music and Costume-February 27, 2004
Section 2 due: February 5, 2004
Play tryouts: February 20th, 2004
Rehearsals begin February 23, 2004
Play Production April 16th & 17th, 2004
Section 3 due: June 11, 2004
Orals: July 8, 2004
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Part Two
Given Circumstances
Environmental Factors
Date: The year 1911 and the present. The play takes the duration of one school year,
ending when the students are sent home for the summer. The play opens with an
outside potlatch, where Joyce is apprehended and taken to the boarding school;
indicating that it is likely the end of summer. When Joyce returns to her village, the
salmon ceremony is taking place, which happens in the late spring.
Geographical Location.
The general location is the Pacific Northwest in the State of Washington. The
Squaxin Indian reservation is in southern Puget Sound between the towns of Shelton
and Olympia. The action moves from the Indian village at Mud Bay to the Tulalip
Indian Boarding School near Marysville, Washington, which is north of Seattle.
There is a location, now called Mud Bay, which I believe is the exact location of the
village. There is an archeology dig going on now near that area, uncovering a 500
year old Squaxin fishing site. The weather is moderate though cold and rainy in the
winter months. The multiple locations are listed below in the order that they occur in
the play. I have added my own scene numbers for communication purposes.
Act One, Scene One
In a canoe next to an Indian village on the Puget Sound. Mount Rainier is in view and
a storm is on its way. Front yard of Mud Bay's home.
Act One, Scene Two
Wagon trip
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Act One, Scene Three
Tulalip School, Marysville, Washington
Act One, Scene Four
Girl's washroom, boarding school
Act One, Scene Five
Joyce's bedroom, boarding school
Act One, Scene Six
Girl's Washroom, boarding school
Act One, Scene Seven
Tulalip Schoolyard
Act One, Scene Eight
Tulalip Classroom
Act One, Scene Nine
Joyce's bedroom, boarding school
Act One, Scene Ten
Tulalip Schoolyard
Act Two, Scene One
Squaxin Village potlatch, "Greeting dance" and Tulalip School , waltz scene
Act Two, Scene Two
Girl's Washroom, boarding school
Act Two, Scene Three
Tulalip Classroom
Act Two, Scene Four
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Dr. Buchanan's office, boarding school
Act Two, Scene Five
Tulalip Schoolyard
Act Two, Scene Six
Joyce's room, boarding school
Act Two, Scene Seven
Forest, near the school
Act Two, Scene Eight
Girl's Washroom, boarding school
Act Two, Scene Nine
Hospital room, boarding school
Act Two, Scene Ten
Girl's Washroom, boarding school
Act Two, Scene Eleven
Hospital and basement, boarding school
Act Two Scene Twelve
Tulalip Schoolyard
Act Two, Scene Thirteen
Squaxin Village
Social Environment
Olson and Wilson, the authors of Native American. in the Twentieth Century,
indicate it is difficult to generalize about Native American culture because "Native
America was actually hundreds of Native Americas, a kaleidoscope of ethnic groups,
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each unique because of its combination of economic organization and technology,
language, religion and political values" (14). Yet there were some "common
perspectives, employing a set of values sharply at odds with the assumptions of
European civilization ... This common culture surrounded visions of life, time,
community, and the environment" (15).
Olson and Wilson continue to describe the contrasting mindsets of the native
people and the European American by examining their conflicting notions towards
nature. First, the European scholars classified all of existence into a "hierarchical
order of life placing God and angels at the top, human beings just below the angels,
and all other forms of life in descending priority of importance" (15). This Euro American view observed nature as something that served man and as something to be
controlled.
Native Americans were just as certain that all of creation - animals, plants,
insects, lakes, mountains, ... had souls of there own ... Man was not unique
and transcendent but only part of a larger, eternal whole. The human place in
the scheme of things had no special, predestined significance. (15)
~· , (

'

I
'

The native religion represented a pantheist doctrine, wherein god.

't

ire ·not

( -'-

personalities, but rather both man and the material universe J r~ manifestations of
'

'

gods or spirits. Nature was seen as sacred, "a haven for all forms of life and it had to
be protected, nourished, and even worshipped." Natives felt "comfortable with the
environment, close to the moods and rhythms of nature, in tune with the living
planet" (16).
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Olson and Wilson explain ,with these contrasting attitudes regarding man and
I

nature ,that one group thought of nature as a sacred teacher, while the other saw nature
I

as something that was intended to be conquered and dominated. From these
European beliefs, sprang a compelling notion of 'Manifest Destiny,' wherein the
"grace of God extended only to the higher forms of life." The authors describe the
thinking as "some groups of people were more deserving of ethical consideration than
others, particularly white Europeans, when compared to black and brown peoples ...
God looked upon white people ... with special favor" (15). This concept of Manifest
Destiny, with its emphasis on "expansion, progress, unbridled growth, as well as
racial superiority," was an instrumental force driving the White Euro-American
approach to the 'Indian problem' (3).
While the Euro-Americans' official history was recorded and transmitted in
books, the "non-literate societies" transmission of history was described as a
"community experience." "Generation after generation, the same pictures were
handed down with remarkable consistency to young people, each time explaining the
origins and history of the tribe." So Native Americans were "bound into communities
by history as well as by the oral tradition conveying the past to each new generation"
(19).
~'\ U.;'.

When Adult Joyce rai

es the question of how one remembers his/her history

without movies, pictures or books, she explains, "Among my family and among my
people, the past was brought to you in the form of stories" (Dietz 5). Mud Bay Sam
explains how cultural history is passed down from generation to generation when he

Shanahan 16
justifies how he knew a storm was coming: "I know because my father knew, and his
father, and his" (5).
Ideas regarding the individual and the community are also important concepts
to explore when comparing the contrasting mindsets of the Native American and the
Euro-American. "Ever since the Reformation, English intellectuals and philosophers
had separated individuals from society, lifting them out of a community context"
(Olson and Wilson 18). The more traditional assumption that "individual goals were
subordinate to community needs" was replaced by a "competitive individualism."
They had a view that community needs were best served by the "aggressive assertion
of individual self-interest." The Puritanical tradition expressed that "Only in
individual, worldly success ... could people assure themselves of divine approbation;
and success was interpreted as the accumulation of material wealth . . . Europeans
were capitalists, and the true measure of a person ... was economic" (18).
Native Americans managed to "encourage individuality without worshipping
individualism." Tribes attempted to avoid "competitive, self-centered attitudes in
children" (18). Parents offered no status for early childhood development. They were

,J
y11

descri bes 'as rather "permissive", content to let children "learn and grow at a natural,

\
individual pace" (19). The values to be instilled in their children were ''. selfconfidence, tranquility, and emotional security, not a compulsive need to be
materially richer than their neighbors." Most tribal cultures also advocated their
people to seek an "individual accommodation with the universe, a personal bond of
trust with the earth and all living things." Individuality was not seen as individual
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success, but as the "measure of social status in Native America." The result was a
culture, which "venerated individuality while nurturing community needs" (19).
Religious Environment
By 1883, there were several Christian organizations dedicated to resolving the
'Indian problem' along philanthropic lines. These religious reformers were described
as "Well educated and financially secure" and from the "upper echelons of eastern
society" (Adams 11). They represented a number of religious denominations.
"Their effort to uplift Indians was a fulfillment of their Christian obligation to extend
the blessings of Christianity to all people of the world." There is a body of principles
that Adams describes, which "constituted the bedrock of mainstream American
cultural outlook" (11 ). The core elements of this religious ideology included the
beliefs of:
the sacredness ... of the republican polity, (including ideas about
individualism, liberty, and virtue); the importance of individual
character in fostering social mobility; the central role of personal
industry in defining rectitude and merit; ... the equality and abundance
of economic opportunity in the United States, the superiority of
American Protestant culture; the grandeur of America's destiny. (11-12)
Adams points out that more important than the idea that reformers operated
within the mainstream ideological tradition of American culture was the consensus
rooted in an idea of civilization (12). Philanthropists assumed that because Indian
ways differed from white ways, they must be less civilized. Lewis Henry Morgan's
book, Ancient Society: Or Researche in the Line of Human Progres from Savagery
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Through Barbarism to Civilization helped strengthen the intellectual framework
within which the Christian reformers operated. Morgan identified stages in cultural
evolution, where all peoples could be placed on the scale from savage, barbarian, to
civilized. Yet Morgan stated, "By the universal law of social progress, all peoples
would someday join the ranks of the civilized" (14).
Economic Environment
The concept or belief of Euro-Americans that natives were different and
inferior also pertained to economic ideas concerning private property. Natives were
seen as being within the savage and barbarian stage. The requirements for civilized
status, according to Morgan, involved the level of technical and material
development, its subsistence patterns, and the complexity of the institutional
arrangements (Adams 14). Because of the native monogamous nuclear family, which
"established clearer lines for the inheritance of property," the natives were seen to be
above the 'savage stage.' Nonetheless natives were considered to be inferior, or less
civilized on an evolutionary scale, with regard to their idea of private property.
"Without the conception of private property a society's social, economic, and
political institution would forever be stunted" (14). The concept of land 'ownership'
was inconceivable to most Native Americans. They lived and worked within a
communal land system. Giving one person exclusive control of land was as
"inconceivable as disturbing the sky" (Olson and Wilson 22).
The native economic environment was one of subsistence living, hunting,
gathering, and farming. The Pacific Northwest natives had an extremely sophisticated
knowledge of natural technology, which they utilized to survive and flourish. They
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did not need to plant food because they had more berries and roots than they could
use, which were simply gathered by going to areas where nature had placed them
(Milhofer 4). The Pacific Northwest was one of the "richest foraging economies" (4).
Forests abounded in bear, deer, elk, and mountain goats, while the sea delivered
whales, dolphins, seals, salmon, halibut as well as crabs, oysters, and clams (Olson
and Wilson 7). In three or four months of fishing and preserving food a native family
could get enough food to last for a year. The rest of the year they would devote to art,
ceremonies, and feasting. It was from these pastimes that they became famous for
their potlatches and, hence, were considered the most wealthy and leisurely people of
that time (Milhofer 4).
There are several economic class levels represented in the play. The natives
represent the lowest class, especially when they were removed from their subsistent
means of living and became dependent on the state. The boarding school government
teachers and administrators represent an educated working class that affords them a
higher status then say the merchant class. Economic classes not represented in the
play, but signify major players in the world surrounding the play, were the working
class immigrants and settlers who were in competition with the natives for land. As
stated earlier the hunger for land was a key instrument in displacing the natives and
giving rise to the need to assimilate. The upper class bankers and land developers
were also a force in the world of the play. Their force was the mastermind in
negotiating land deals that significantly affected the lives of the native.
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Political Environment
The given circumstances of the native culture in the Pacific Northwest that are
depicted in this play are the result of events of European-American contact followed
by a chain of Federal government mandates at the tum of the century. After the sea
exploration of eighteenth century explorers looking for a Northwest Passage and
claiming land by 'discovery' along the way, fur trappers began a new level of
competition for resources, while zealous Christian Protestant and Catholic
missionaries began competing for the 'souls' of Native Americans. The overland
expedition of Lewis and Clark, in the newly 'acquired' territory of the Louisiana
Purchase, brought back detailed journal accounts of the native people, the land, and
the abundant resources. This account of Lewis and Clark brought a vast immigration
of land hungry Europeans and Native White Americans westward (Olson and Wilson
39).
White Americans believed that they were destined to conquer and colonize
native people. The most drastic Federal mandate was the Indian Removal Act, which
forced the natives west of the Mississippi to protect and restrict Indian and white
settler contact.
Year after year they moved Native Americans to worthless land
and promising them permanent control of it, only to move them
again, once better reconnaissance, technology, and/or population
expansion had rendered the land valuable. (21)
Then, in the 1850's, Oregon land fever and the California Gold Rush
prompted settlers, miners, and other frontier types to breach the Indian barrier. Next,
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the reservation system was mandated to consolidate and constrict the freedom of
movement of Native Americans. This mandate made the natives 'wards' of the
Federal Government. The 1854 Treaty of Medicine Creek subjected the Squaxin
Indians to a reservation in the lower Puget Sound near Olympia, Washington. Then,
the 1887 Land Allotment Act, known as the Dawes Act, authorized the break up of
the tribal system and set Indians on the supposed road to civilization. "Allotment
would smash tribal connections, force Native Americans to work the land and
eventually bring an end to the rationing system" (Adams 17). The land was divided
up among Indians, giving 160 acres to each family head. All surplus land could be
sold to white settlers who wanted clear titles to the land. By 1900, 90 million acres of
land were taken from the natives (Olson and Wilson 24).
Throughout the history of Western Civilization, when a group of people is
colonized, the dominant culture or conqueror's language and religion is imposed on
the native population. The reformer's thinking, during this time, brought the concept
of boarding schools to achieve the total assimilation into Euro Christian culture (38)
Natives were encouraged to assimilate by farming and working in the manufacturing
industries. The superintendent's speech spoke of an effort to humanize, Christianize
and educate the Indian. "We should endeavor to divorce him from his primitive habits
and cust,)ms. He should be induced to emulate the white man in all things ... "
(Dietz 16). It was clear the natives were seen as inferior and subhuman.
According to Adams, in Education for Extinction, boarding schools were
designed to eliminate the native language and culture (19). In the play, Dietz
reinforces this assertion of Adams with the dialogue of Mr. Conrad, "We must kill the
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Indian to save the man" (38). Adams further illustrates that this system of education
would "quicken the process of cultural evolution" (19). The goals of the boarding
school educational system, according to Adams, were to teach the native how to
work, to become producers and consumers, to value possessive individualism, and to
realize that the accumulation of personal wealth becomes a moral obligation (22).
One superintendent of an Indian school in 1888 wrote of the need to "awaken wants"
in the native, to get the Indian out of the blanket and into trousers, -and trousers with
a pocket in them, and with a pocket that aches to be filled with dollars!" (23).
In another speech in the play by the boarding school superintendent, she stated

that, "The Indian was splendidly equipped for manual labor" (Dietz 23). Therefore,
industrial training should have precedence over literary education. The native girls
should study "domestic sciences" (23) and the males shall learn "carpentry, farming,
and general upkeep" (17).
The request of Adult Joyce, when she instructs the audience to "Be gentle in
your judgments" (23), is extremely ironic and worthy of consideration in light of the
assertion that natives were considered uncivilized. Joyce's articulation of such an
admirable sentiment seems to indicate an understanding of and appreciation for a core
value of a civilized people, i.e., a just compassion. Adult Joyce continues, "These
men and women were tht, social reformers of their day. And they had inherited, from
the government which had displaced the Indian people the task of 'righting a great
national wrong"' (23).
Previous Action List
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Previous action is what an audience is told happened before the present action
begins (Hodge 25). In this play keep in mind that the narrator, Adult Joyce, is on
stage at all times continually informing the audience of previous action.
Act One, Scene One
•

Adult Joyce tells that her family has lived in this area for seven hundred and
fifty years and that the past was brought to the people by stories (Dietz 4).

•

Mud Bay Sam, Joyce's grandfather, was the "Rememberer" of all the stories
in her tribe (5).

•

In the fall they "would pick berries and in the spring the salmon would run"
(7).

•

Henry, Joyce's cousin, has been away at school. He was studying to be a
teacher (9).

•

Henry's father states "after the Great Flood many ancestors came back to this
world as porpoises" (10).

•

Henry's father gave him a pouch to wear as protection (10).

•

Adult Joyce states, "people from all over the area would come to ask the
Rememberer questions to learn about their ancestors" (12).

Scene Two
•

Several days had past riding in the wagon, "we rode for several days, but they
never told us where we were going" (15).

•

They grabbed more children along the way (15).

Scene Three
•

The school used to be "an abandoned Catholic mission" (17).
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Scene Four
•

Adult Joyce states the native children had been taught by their parents to have
good grooming habits (20).

Scene Seven
•

"The social reformers of their day had inherited, from the government which
had displaced the Indian people, the task of 'righting a great national wrong"'
(23).

•

The students were from the Wynoochie, Nisqually, Skagit, Chehalis,
Kikiallus, Makah, and Squaxin tribes. Dr. Buchanan was from Philadelphia.
(24)

Scene Eight
•

Joyce's relatives made blankets using designs inspired by stories of the raven,
the eagle, the whale, and the salmon. The stories went back to days of the
Great Flood, and before (25).

•

Joyce was taught to sew by her grandmother (25).

Scene Ten
•

Darren had been beaten. "Why did they beat that boy? He was all bloody"
(Dietz 28).

•

Mr. Conrad and his students had been out picking berries (30).

•

Joyce's grandfather had "passed on to the next world." (32).

Act Two
Scene One
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•

It is winter, and Joyce has been at the school for six months without seeing her
family (33).

Scene Two
•

One of the native girls exchanged Miss Brennan's perfume for fish oil (34).

•

Darrin was whipped by a belt at his other school. "That is why he ran away.
They caught him and sent him here" (34).

Scene Four
•

Dr. Buchanan has "filed a request with the Superintendent. That request asks
that our students be allowed one hour a day in which to tell the stories of their
culture" (38).

Scene Five
•

Darin was punished at his last school for speaking his mother's name in his
sleep (39-40).

Scene Seven
•

In the past, Joyce's grandmother told her about Taman'us, "when I got old

enough, I would go into the woods, and pray to the Great Spirit - and I would
be given power" (42).
•

Joyce walks all night through the woods singing her song. (43).

Scene Eight
•

Many of the children are sick with "influenza" and have been quarantined.

•

"Lillian got very sick. And she died" (44 ).

Scene Nine
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•

The Young Boy has died. The dead bodies are being stored in the basement.
"Take him to the basement with the others" (45).

•

"The epidemic was taking several children a day. Many teachers had died,
also" (46).

•

"The basement filled up with bodies" (47).

•

Nurse Warner took ill and was quarantined with the others (25).

•

Otis has been brought to the basement left for dead. "He had been
unconscious ... with a bad fever- but they'd thought he was dead. They had
mistakenly brought him to the basement with the others" (48).

Scene Ten
•

Joyce's grandfather left her a beautifully carved canoe paddle before he died
(51).
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Dialogue Analysis
The first thing of importance in analyzing the dialogue is the use of the
Lushootseed language in the play. All dialogue typed in Bold is to be spoken in the
Lushootseed language. The language is used as expressions of endearment, coaxing,
and secrecy. Mud Bay Sam speaks fondly of his granddaughter when he says, "Don't
be frightened, little one" (Dietz 5). Joyce's grandmother, Emily Sam, coaxes her to
make ashes bread on her own by saying, "Why don't you try? Just one loaf" (8).
The girls at the boarding school, alone in their bedroom, speak in Lushootseed when
telling of a prank they pulled on their teacher. When Miss Brennan, their teacher,
enters, one girl whispers in Lushootseed, "Quiet, She's here" (34). Miss Brennan
scolds, "No Indian words, girls. You know better" (34).
Lushootseed belongs to the Salish family of languages, where there are about
twenty native languages spread throughout British Columbia, Washington State,
Idaho, and Montana. Lushootseed has only been a spoken form, until recent work in
the past two decades to document it into a written form. Because of the successful
efforts to wipe out the language there is only "a small group of elders, about twelve of
whom are able to converse with one another in the language, and it is through their
voices that Lushootseed remains a living link to the spirit and knowledge of the past"
(Lushootseed. net).
Lushootseed is similar to English in a variety of ways, with the same vowel
sounds, the arrangement of adjectives, and the demonstratives and adverbs before the
nouns. Some of the differences between the two have to do with verbs coming before
the nouns, the state of being verbs, and similar verb tense and subject pronouns not
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being present. One of the main differences can be noticed in hearing the use of
consonants. Lushootseed puts together a greater number of consonant sounds at the
beginning of a syllable than English does. The word dxwsdc'agwtxwuhb, repeated

visitor, has five consonants in a row-- /d/, /xw/, /s/, /di, and /c'/. There are also some
combinations of consonants not found in English, as words beginning with sequences
like /tp/, /sd/, or /cs/. For example, in Lushootseed tpad stab, and sda' name, each of
the sounds noted -- /ti, /p/, Isl, Id/, -- occurs in English, but the rules that decide
which consonants can be next to one another differ (Lushootseed.net).
Another thing that makes Lushootseed sound different from English has to do
with the number of individual speech sounds and where they are produced in the
mouth. Lushootseed has fewer vowels than English, and more consonants. Most of
the English consonants that are produced toward the front of the mouth, - /ml, In/, /fl,
/v/, /r/, and the initial /th/ sounds in thin and that -- are lacking in Lushootseed. In
contrast, English has few consonant sounds made near the roof of the mouth, nine in
English -- /ch/, /sh/, /j/, /kl, lg/, /hi, lw/, ly/, and the /ng/ sound in sing -- while
Lushootseed has at least twenty-seven. It is also noteworthy that the vocabulary of
Lushootseed has a larger number of words that describe the natural environment of
plants and animals (Lushootseed.net).
I had a phone interview with two tribal elder Lushootseed language teachers,
Vi Hilbert, a fifteen year Lushootseed language professor at the University of
Washington and Bruce Miller, a cultural and spiritual leader of the Skokomish
people. I had two questions; first, how much was the Lushootseed language spoken in
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1910 among the natives, and second, how would they describe the imagery and
complexity of the language compared to English.
I wonder how accurate is the fact that the natives spoke mostly English in the
play? Was this accurate, or a device to help the audience? Both Bruce Miller and Vi
Hilbert indicated that in the early 1900's speaking the language in public was
prohibited. The missionaries had a big influence in this prohibition. They thought the
language was part of the native's savage past. In the home, natives spoke Indian
English, interspersing English vocabulary with the Lushootseed language.
When asked about the imagery and complexity of the Lushootseed language.
Vi Hilbert said that English is full of imagery, but speakers don't think about it
because it is their first language. On the other hand, Hilbert asserted that the
Lushootseed language is also full of imagery. Bruce Miller explained that when
translating from Twana, (a cousin of Lushootseed), to English, quiet often, one phrase
would translate into two paragraphs of English. For Example, when translating
"hello," (us I ip) he said first a fog comes out of your mouth and sun-ounds the
person. The fog represents a wish for a state of well being on all of his or her dreams
and relation. One word of greeting becomes a ceremony.

In Language, Culture, and Communication, Nancy Bonvillain states, "There
are cultural presuppositions encoded and transmitted through language (70). She
argues that the study of the vocabulary and comparison of components used in a
domain allows ethnolinguists to better understand the indigenous system of meaning
in a culture and its members, giving "a window into the culture" (69). Bonvillain also
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notes, "differences in kinship terminologies reflect societal attitudes toward each
other and demonstrate the underlying assumption that are used in group entities" (61).
Vi Hilbert explained this type of thinking by telling me about terms used in
describing kinship in Lushootseed. There is a word for a child, before they reach
puberty, which has no gender. This word does not show kinship as in my child. The
child belongs to the village. After puberty, there are words with gender added and a
meaning of one who is training, learning the role of responsibility. There is a different
word for when they reach the role of responsible adult ready for marriage, also
depicting gender. When they became elders, the word loses gender again. She
indicated there was no word for teenager, or boyfriend; that these roles were not
recognized. This is a small example of their culture encoded in the language.
After my discussion about the language, I told Vi Hilbert about my production
problem regarding not being able to cast some native students because of their time
conflict of their drumming group, language class and preparing for an upcoming
potlatch. I explained I was nervous to use the native students from my alternative
school because they have little history of follow through or connection with their
heritage. Her response, after kind words for taking on the project, was in the form of a
long story. It was about a girl who was seen as inept and how after several tries she
finally makes a basket that holds water. What I heard from the story is that even if I
felt inept or if my cast seemed inept I should continue to try to make my basket or
produce my play. Vi Hilbert stated she does not insult people's intelligence with
explaining the meaning of a story and that in fact there is a different meaning
depending on when you hear it.
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This brings an aspect of dialogue, the use of storytelling in the play to teach,
into an ironic perspective. The constructivist pedagogy believes intelligence can be
helped or hindered by its environment. It is active in student's behavior when
thinking activities surround a problem. This is in contrast to learning activities that
are predominantly acquiring new information by rote memorizing (Furth 3). Using
stories to teach shows how natives utilize constructivist pedagogy to instill or transmit
knowledge. The listener interprets the meaning for him/herself. In contrast, the
teachers at the boarding school use a different approach, rote learning. When Miss
Brennan asks her students who can tell her about the women who came west, Lillian
gives a rote answer, "The gold rush in California in 1849, and in Colorado in 1859
brought hundreds of families to the West in covered wagons" (Dietz 25). Mr. Conrad
took his stories of Noah's Ark quiet literally. When questioned about animals being in
this creation story, he stated, "Sure there are. God created them on the sixth day.
Noah has saved them, prior to the flood. He has brought them to the ark two by two."
And when given the native students version of their creation story, he responds,"
This is history class, not story hour. There is no place here for you native
superstitions."
The playwright employs the devise of using a narrator on the stage at all
times. Adult Joyce, the 'Rememberer' remembering, finishes sentences and adds

l,
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informatioryr other character~,Thi device serves to add dramatic pitch and
exposition. During the telling of the story of Pitch Woman Adult Joyce's narration
adds intensity to the story.
MUD BAY SAM. And goes forth into the night, looking for-
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ADULT JOYCE. Looking for JOYCE. Looking for what?
MUD BAY SAM. Disobedient children.
The dramatic pitch peaks with this announcement then begins to build again with:
MUD BAY SAM. The Pitch Woman sneaks up behind the child ADULT JOYCE. Quiet as can beMUD BAY SAM. And then grabs her ADULT JOYCE. Before she can make a soundMUD BAY SAM. And puts a gob of pitch over each of her eyes Besides adding dramatic pitch, the narrator relates exposition and commentary
on what is taking place. During the washroom scene, Adult Joyce explains, "The
school was very strict about grooming. They thought we didn't know any better. This
was funny to us, because our families were always very concerned with daily bathing,
and having good, clean teeth." During this speech, the female students are going
through a comical routine of grooming themselves. This narration adds color and
depth to the action portrayed on stage.
Analysis of Dramatic Action
I chose Act Two as an example. The copy of the text, complete with notations
can be found in the appendix. The unit of action are brokeII down as follows:
•

Unit One - The Transformation Dance. The Greeting Dance at the village
transforms into a waltz lesson at the school.

•

Unit Two - The Prank. Girl Two and Joyce informs the other two girls about
putting fish oil in Miss Brennan's perfume bottle.
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•

Unit Three - The Scars Report. Girl One conveys what Darrin has told her
about his last school.

•

Unit Four-The Pitch Woman Visit. Pitch Woman foreshadows the growing
confusion in Joyce when she erratically dances and wails.

•

Unit Five -The Wrong Creation Story. Joyce instructs Mr. Conrad on his
misinformation about the Great Flood.

•

Unit Six - Standing Up to Authority. Otis rebels by continuing to tell his
creation story.

•

Unit Seven - Respect Your Elders. Dr. Buchanan scolds Joyce about not
respecting her instructor.

•

Unit Eight - Moral Mission. Dr. Buchanan informs Mr. Conrad about his
mission to nurture native culture while Mr. Conrad rants about his mission to
civilize the native from their salvage ways.

•

Unit Nine - No Words to Explain. Joyce is speechless to Dr. Buchanan about
her grandfather's death.

•

Unit Ten - Darin's Truth. Darin tells the truth about why he was beaten.

•

Unit Eleven -The Nightmare. Joyce is tortured by many voices of her past.

•

Unit Twelve -The Escape. Joyce escapes out her window running wildly lost
in the forest.

•

Unit Thirteen - Aunt Sophie's Song. Aunt Sophie captures Joyce to warm and
comfort her. She teaches Joyce a song to give her direction.

•

Unit Fourteen - The Curse. The three girls fear the illness is a curse for
forgetting their people.
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•

Unit Fifteen -The Request. Nurse Warner enters and informs Joyce of
Lillian's death and request Joyce's help with the quarantine.

•

Unit Sixteen -The Burial Detail. Dr. Buchanan and Miss Brennan enter with
a stretcher with another dead student to be taken to the basement. Nurse
Warner and Joyce learn of the delay of the burial detail.

•

Unit Seventeen - Take Your Medicine. Joyce encourages the students to take
their medicine.

•

Unit Eighteen -The Death Toll. Joyce ]earns from Nurse Warner how many
students have died from the epidemic

•

Unit Nineteen- All Alone. Joyce despondently grooms herself in the
washroom because all the other girls are ill.

•

Unit Twenty - The Missing Clipboard. Dr. Buchanan informs Joyce that
Nurse Warner is ill and asks her to find the clipboard.

•

Unit Twenty-One -The Informant. Darrin informs Joyce on the location of
the clipboard.

•

Unit Twenty-Two - Death. Joyce walks among the dead bodies and finds
Otis among them.

•

Unit Twenty-Three - He Lives. We discover Otis is not dead.

•

Unit Twenty-Four - The Spring Flowers. Dr. Buchanan enters and speaks to
the healing renewal of spring.

•

Unit Twenty-Five -The Dismissal. The students enter and are dismissed for
the summer.
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•

Unit Twenty-Six - Aunt Sophie's Goodbye. Aunt Sophie enters to say
goodbye and comforts her about her fears of returning home.

•

Unit Twenty-Seven -The Homecoming. Joyce watches the Salmon
ceremony, and then she is greeted and asked to help in the ceremony.

•

Unit Twenty-Eight -The Answer. Joyce gives Emily Sam the quilt she made
and learns of Aunt Sophie.

•

Unit Twenty-Nine -There is a lot to Remember. Chief Seattle and Adult
Joyce speak about remembering the past.

Character Analysis
The character Henry, Joyce's cousin, returns to the Squaxin village, during
preparation for a potlatch, his clothing stands out from other tribal members. Mud
Bay Sam teases Henry, by asking him, if he joined the "Sears & Roebuck tribe" (10).
Henry's character foreshadows the possible outcome of the antagonistic force of the
boarding school experience; that of turning away from one's culture. Henry chooses
to forsake the old ways. When asked to pray to his cousins, the porpoises, for fishing
assistance, he replies, "Oh, not the story about our "cousin" again. I thought I had
heard the last of that ... It's superstition, nothing else" (10). Henry shows his
indoctrination into the white man's culture, when his father, Longhouse, confronts
him. "You say you'll be a teacher- but what will you teach? You've turned your
back on everything we've taught you" (11). Henry goes on to reply, "Those are your
beliefs father. Not mine" (11).
Henry is amazed after the mystical experience of receiving a bountiful catch
from his cousins, the porpoise spirits. When asked what he thinks about his cousins
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now, Henry exclaims with arms full of fish, "I think they are very kind" (12). When
Joyce receives a letter from Henry notifying her that Mud Bay Sam has died, he
continues to show that he has returned in loyalty to his ancestors and elders. Henry
speaks of Mud Bay with fondness "that he will meet all of our cherished ancestors on
his journey" (32). This line clearly establishes that Henry has made a turnaround in
his polar attitudes about his ancestral teachings.
Darrin's character is another example of the outcome of the antagonistic force
of the boarding school experience. The use of native languages was forbidden at the
boarding school. Unfortunately, in Darrin's case, he was beaten when he repeated his
mother's name in his sleep. He seems destroyed by the forces of the boarding school
experience. During a class lesson, all the other students stand up to authority when
they tell their own creation story. Mr. Conrad comments on Darrin, "Darin
Longfeather did not stand up. That's because he knew better" (37). Darrin did not
stand up because his spirit was crushed, defeated by the boarding school's abuses.
Dr. Buchanan, as a protagonist, goes from following the school policy of
wiping out the native culture to questioning and making changes to their native
culture policy. Dr. Buchanan expressed an interest in the native student's culture,
"I'd like to know who your people are, what tribes you're from" (18). Later, the
superintendent scolds Dr. Buchanan for allowing Young Joyce to speak her native
tongue. "The Indian language is not only discouraged, it is forbidden. The way to care
for this girl ... is to help her forget the pagan superstitions of her people" (30).
Towards the end of the school year, Dr. Buchanan decides to request that the
"students be allowed one llour a day in which to tell the stories of their culture. In this
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way, ... their lineage with the past will not be severed" (38). Dr. Buchanan has a
revelation regarding the importance of allowing the students to maintain their cultural
past, thus indicating an evolution of character.
Unlike Dr. Buchanan, the character of Mr. Conrad continued to believe in the
extinction of the native culture. After hearing Dr. Buchanan's plan for native culture
time, Mr. Conrad argues the Superintendent's perspective, "we can't instill Christian
and patriotic principles in these children while ... allowing them to retreat to their
savage heritage believing 'We must kill the Indian to save the man"' (38). Both the
superintendent and Mr. Conrad represents the antagonistic force that serves as a
mouthpiece and instruments of a harsh governmental educational system.
The elders of the tribe, Mud Bay Sam, Emily Sam, and Long House embody
and teach the old ways of the tribal life. These secondary characters do not change in
their polar attitudes even though their world is drastically changing. Each holds firm
to their beliefs and philosophies throughout the play. In Joyce's tribe, Mud Bay Sam
is known as The Rememberer, the one who possess the memories. Mud Bay Sam,
Joyce's teacher, is instrumental in establishing Young Joyce's polar attitude regarding
the importance of learning her tribal culture. The character Emily Sam also shares
knowledge with Young Joyce, "learn to accomplish one thing" (7), and these "will
build strength into your character and you will have that accomplishment with you for
life" (8).
Joyce, as the main protagonist, had a big obligation as the 'Rememberber' for
her tribe. Mud Bay Sam explained a time would come when she would take his place
and hold the history and stories in her mind for future generations. He said, "It's a
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great responsibility ... but you've been chosen and we are never chosen for
something that we don't have the power to do" (Dietz 12). Joyce's beginning polar
attitude toward her special world was defined as acceptance for her assigned role. She
had an intake culture where nothing had confronted it.
The change from her beginning polar attitude is challenged at the boarding
school. At the end of Act One, Young Joyce fears that she will fail in her appointed
position as 'The Rememberer.' Joyce can't recall a native word when asked by Nurse
Warner. "What is your word for 'remedy"' (32). Adult Joyce states, "there was a
word for it. But, no matter how long I stood there ... I couldn't remember it" (32).
Later, when Joyce received a letter notifying her that her grandfather had died she felt
the magnitude of her inner conflict. Her teacher was gone, and now she was 'The
Rememberer.' This incident in the play serves as an instrument of change in Joyce's
polar attitude.
A key thematic component, central to the entire play, was the character of
Otis. He is a metaphor for how Joyce protects and keeps her fragile past alive against
the antagonistic force of the boarding school experience. Young Joyce meets Otis on
the way to the boarding school, as he has also been kidnapped from his tribal home.
She comforts him, by giving him the shell her grandfather had given to her. She retells to Otis her grandfather's words, "the oyster shell will protect us as the Great
Spirit protects us" (Dietz 15). When Joyce's grandfather first gave her the Oyster
shell he said, "remember that all things, even the smallest things, are worthy of
protection" (13). Joyce protects Otis in the same way that she protects her stories and
memories. At the boarding school, Otis almost dies of influenza, but manages to stay
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alive, only with her care. The evolution in Young Joyce's character, that of
integrating the two worlds, is reflected in the care and concern she has for Otis.
An example of Young Joyce's struggle with integrating her native past with
her new boarding school education is when she is told to read the Christian story of
Noah's ark. She argues, "There are no animals until after the Great Flood" (36). She
then begins to tell her own people's creation story. Her teacher, Mr. Conrad, scolds
her. "There is no place here for your native superstitions" (36), and orders her to sit
down. But Otis has the courage to continue their creation story when he is asked to
read. The courage of Otis in this situation is a symbol indicating Joyce's success as
his teacher as she fulfills her role as The Rememberer.
The goal of the boarding school is to severe the native children's tribal and
communal roots. For Joyce, who is to be the next Remember, keeping her tribal
memories alive against the antagonistic force of the boarding school becomes her
greatest challenge. One of the ways she works through this challenge is by her nightly
meetings with other native girls telling stories, speaking their native language, and
practicing their native crafts.
This challenge again presents itself in sewing class. Joyce complains about
having to make log cabin and covered wagon designed quilts. She says, "This is your
story, not mine. I want to remember my stories. Mud Bay Sam told me to remember .
. ." (26). Miss Brennan, the teacher, cuts her off by urging Joyce to "learn new
stories, in addition to your own. That's why you're here. So you'll have the skills to
live as well as you can when you leave here" (26). Joyce comments that she is going
home to her family at Oys-cer Bay, when she leaves the boarding school. Adult Joyce
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reflects upon Miss Brennan's surprise, "I don't think she'd ever thought about what
I'd just said - that maybe they were preparing me for a world I would never enter"
(26).
The character Aunt Sophie is a "helping spirit" who Young Joyce inherits
from Emily Sam. She finds Aunt Sophie, during an attempt at running away from the
boarding school. Aunt Sophie gives Young Joyce a song that is "the voice of your
ancestors speaking to you across time. And, as you sing it, you will find direction"
(26). When Young Joyce asks, "will it help me find my way home?" (43). Aunt
Sophie answers, "It will show you where you are most needed. It will show you how
best to use your gift of life" (43). At this point Joyce is developing her wisdom about
integrating the two worlds in which she resides. In returning to the boarding school,
Young Joyce finds that she is needed as a nurse during the influenza epidemic,
placing her within both cultures as a nurse and as a comrade to her tribal friends.
Aunt Sophie is an instrument of change helping Young Joyce find courage and
direction.
While living at the Tulalip Boarding School, Joyce integrates the two cultures
by learning new stories as Miss Brennan had wished, while also maintaining and
passing on her native roots. Adult Joyce ends the play with the observation:
Years later, when I was married and raising children of my own,
I passed onto them things I'd learned at the school. And, I
passed something else onto them as well: the teaching of Mud
Bay Sam. The history, the humor, the legends. The stories of our
people. There is a lot to remember. (52)
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The above character analysis establishes Joyce's polar attitude at the end of
the play as that of a girl who successfully integrated the two cultures by accepting her
role as 'The Rememberer,' and remembering her boarding school experience.
Ideas of the Play
The play is rich with images and symbols that reflect the ideas of the play.
The contrasting audible imagery between the traditional native drumming and
mechanical cadence of the school environment reflects the two different cultures. The
native drumming and traditional flute are inviting and ceremonious whereas the
ceremony of military drumming and reveille are authoritive and instructive. The
repeated military routines of the washroom scenes, and marching on and off the stage
accented with the drill rhythms are examples of the antagonistic force of the boarding
school.
The image of taking down the house post at the native village and putting up
the American flag at the boarding school mirrors the effort to destroy the native
culture. The house post is an art piece that holds the family's personal stories of
place. Animal and plant images that are contained within the house post symbol
indicate the histories and stories and reflect a place of honor in their native society.
What stories do the American flag reflect? There are no images of nature in its
design. In contrast, the American flag symbolizes a country's history of conquest, and
a facade to create a monoculture within a pluralistic society.
The image of the canoe is another powerful image in the play. The canoe is
symbolic of the timeless legacy of ancestry. The image of the canoe is represented in
the beginning and the end of the play. Mud Bay Sam and Joyce are in the canoe at the
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beginning of the play. Joyce is alone in the canoe at the end, indicating the continued
ancestral linage of the tribe. Being in the canoe on the water of Puget Sound, with Mt.
Rainer in the background, roots the story in a particular place. Squaxin means "people
of the water" (Wray 83). The canoe has practical functions to transport and provide
the means to fish and hunt. The canoe is also a spiritual symbol. For example, Mud
Bay Sam indicated that he loved his canoe more than anything in the world. He said,
"When I go to the next world, I will carve a new canoe and paddle it across time" (7).
When Young Joyce got word that Mud Bay Sam had died, there is an image of him
riding off in his canoe, just like he had stated. This illustrates that the canoe is a
spiritual symbol of transcendences and transformation.
The title, The Rememberer, combined with the last line of the play, "There is
a lot to remember," reflects a major concept of the play. To remember, defined as
"bringing back again and being mindful of the memories" (Webster 1528), is the
artistic and thematic goal of the playwright. The audience can then reexamine the
mindset of 1910 America, as its member witness the dramatic events on stage. These
acts of remembering have importance in providing an audience the historical errors in
governmental and policy formation that took place at the turn of the twentieth
century. I would argue that the hope of history and of 'remembering' which Dietz is
trying to examine would be that we would not repeat ourselves again by making the
same mistakes in the future.
The Rememberer is a play of how the main character, Young Joyce, manages
to survive living in the duality of two worlds; that of her culture and that of the
imposed American culture at the boarding school. The belief of severing the native
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children from their cultural roots, in order that they can survive in an American
culture, was faulty, misdirected and destructive.
The play illustrates the damaging effects of attempting to cut cultural roots.
What would our world look like if all cultural roots were allowed to flourish and
grow? A metaphor for this possible image is a pluralistic tree. A pluralistic tree has
many roots (as do people) and the roots support many branches, not just a monolithic
trunk. A pluralistic tree could produce many different branches with a variety of
nourishing fruit. The present has roots to the past as each generation is linked to its
culture. This is an image of a better world; a vision of inspiration for present
generations to strive for, and maybe someday attain.
Authors Olson and Wilson argue that the present society is "choking on its
own materialism, and as Americans suffered through inflation, unemployment,
pollution, and chronic energy shortages, the world of Native Americans suddenly
took on a new meaning: ... " (3). They acknowledge that, "Perhaps the Native
Americans had been right all along in their approach to life, ... that Native
Americans were indeed different (but not necessarily different in the sense of being
inferior)" (3). Considering the Native American culture as different, but not inferior
to white Euro-American culture could have produced quite a different outcome. An
outcome where the natural world was respected, not merely exploited, where human
beings were valued and appreciated for their diversity, not conquered and cruelly
subjected to the culture of the conqueror. The character of Joyce is a symbol of hope
that different cultures can indeed merge, not clash, in a process capable of producing
individuals who can contribute to a sustainable, just, and pluralistic world.
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Past Productions
"The Rememberer," reviewed by Misha Berson in the Seattle Times,
premiered at the Seattle Children's Theatre on March 1994. Berson reported,
"Fashioning a lively, cliche-free children's play from this material is harder than it
may seem. And "The Rememberer" occasionally sacrifices dramatic momentum for
the earnest, plodding tone of a back-to-school special."
Berson went on to say that Act Two "hook[ed] the attention of fidgety
youngsters." Berson commended the "the warmth and spirit of a largely
Native American cast." She noted the authentic cultural references and the
"illuminating history imparted on stage and in an excellent lobby exhibit,
make "The Rememberer" a very special event." The landscape set and set
pieces of a carved cedar canoe, mask of pitch woman and house post were
described as "striking elements."
Other past performances were difficult to locate. The publishing house
has only recently taken over the rights of the play in 2004 where they plan to
publish the script in the summer of this year. The play has been produced four
times since then at three high schools and one college. I contacted one high
school in Plainview, Minnesota where I gained information on how they
solved technical problems of the canoe and set design. I received pictures of
their canoe and simple floor plans of their set, which I plan to use in my set
design. The director stated she used a native consultant who used his own
Chippewa language in the native language sections of the play. The consultant
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stated he interpreted this story as all native people's story and thought it
appropriate to use his language.
Research on the Playwright
Steven Dietz grew up in Denver, Colorado as a "career railroader's kid"
(Saltzman). He graduated in 1980 with a BA in Theater from the University of
Northern Colorado. He began his theater career as a director at the Playwrights Center
in Minneapolis. He confessed he lied his way in and it provided a great graduate
school experience. Mr. Dietz now lives in Seattle with his wife and their daughter
(Saltzman).
Steven Dietz has written twenty-five plays and received the PEN USA West
Award in Drama for Lonely Planet, the Kennedy Center's Fund for New American
Plays Award for both Fiction and Stil l Life with Iri , the Lila Wallace/Reader's
Digest Award for The Rememberer, and the Yomiuri Shimbun Award (the Japanese
"Tony") for his play, Silence. His plays and adaptations have been seen at over one
hundred regional theatres, as well as Off-Broadway. Other widely produced plays
and adaptations include God s Country, Private Eyes, Dracula, Ten November, Force
of Nature, Handing Down the Names, Paragon Springs, Trust, The Nina Variation ,
Halcyon Days, and More Fun than Bowling (Seattle Rep).
Last spring 2003, his newest play, Fiction, premiered at Princeton's Mccarter
Theater. Simon Saltzman, who conducted an interview with the author, describes the
play's use of diaries as a "catalyst of marital conflict" asking the question, "whether
coming clean at the end is the right route to take." In the interview, Dietz stated, "It's
my writing, not my directing, that pays the bills these days." Dietz stated, "I kept on
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writing plays and discovered I could have a career outside of New York." The
interviewer described Dietz as, "one of the country's most prolific, versatile, and
widely produced playwrights" (Saltzman). In a review of Fiction, the play was
described as filled with wise and witty dialogue, but falls short of being a cohesive,
satisfying play (Rendell). The reviewer hoped "given the brilliance of much of
Dietz's dialogue" and his "reported reputation as an avid rewriter" that he can tum the
play into a "resonant work" (Rendell).
Inventing Van Gogh, by Mr. Dietz, is having its first professional production
in Dietz's hometown of Denver, where Dietz plans to do a residency around the
production this spring. The play is described as "trying to come to terms with real art
as opposed to the business of art" (Moore). Dietz has a history of promoting the craft.
He recently presented a hands-on playwriting workshop at the Arapahoe Community
College (A.C.C.). In Seattle, he was the co-conceiver of a festival of new plays called
Fringe Act (Saltzman).
The author stated, in another interview, that he prefers to write with actors in
mind (Lawson). "I do it partly to hedge my bets," Dietz says, "I know the actors
would be terrific in the parts if they ever did them. It tends to make me a little braver
as a writer. I'm willing to try something risky, if I think I can hand it over to a person
who will do great things with it" (Lawson). He did this for the two actors when
writing, Lonely Planet. In the play, Over The Moon, an adaptation of P. G.
Wodehouse's The Small Bachelor, Dietz stated just about everyone of the ten parts he
had in his dream cast accepted. He described the actors as "some of the greatest
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clowns ever to appear on the Arizona Theatre Company's stage" (Lawson), where the
play had its world premiere last fall.
Dietz is inspired by other authors' works and historical events, besides his
adaptation of The Rememberer and Over The Moon, he wrote the much produced
Bram Stoker adaptation of Dracula, Silence, adapted from Shusaku Endo and Force
of Nature an adaptation of Goethe's novella, Elective Affinitie . Recently he and his
wife co-wrote an adaptation of Eastman's, Go, Dog, Go. for the Seattle Children's
Theatre.

In a 1993 article by Dietz, titled "An Audience Manifesto", he gave us insight
into his thinking about the arts. He indicated contemporary plays should not "reflect
the prevailing attitudes of the community." He challenges the audience to demand
theatre artists "run through the minefields before you do ... Push your artists ahead
of you through the darkroom. If they fall, you'll know to watch your step ... demand
that they talk about and show you, the things you're afraid to bring up at the dinner
table." Dietz goes on to renounce the need for theatres to "educate their audiences,"
over "provoking and entertaining them." Instead of your money's worth demand
"fun, fury" and your "heart and mind's worth." He ended by claiming artists and
audiences together share this "grand eloquent, messy, unpredictable experiment." Mr.
Dietz, as a playwright, has kept up his end of the bargain as a theatre artist. His works
are varied, comical and thought provoking.
I found in a 1992 program note of LoneJ y Planet, a reference to the play The
Rememberer. Dietz stated, "while doing research for a new play I'm writing about
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Joyce Cheeka, a young Squaxin Indian girl ... one phrase from the teachings of her
elders keeps coming up again and again: be useful."
He went on to speak about friends and history. "History is not the story of
grand acts and masterpieces." But instead, "an accumulation of tiny events-footsteps
and glances ... the art of conversation, the rage of loss." He then asks, what do we
affect during our lifetime and what is our legacy. Dietz stated he believes our legacy
is our friends. We write our history onto them, filled with our mutual past, the
fragments of our hearts and minds. . .. Our friends get our rough drafts. Over time,
they both open our eyes and break our hearts" (Dietz).

In viewing a reading of Lonely Planet. a story about friends, the two men
never left their chairs while the dialogue took me on a journey of their lives. I think
Dietz's beginning legacy of plays are also our friends and that he has followed the
elders' teachings by being very "useful" in his gifted writing to capture the "tiny
events of history, the footsteps, glances and art of conversation" that make us human.
Maybe friends get the rough drafts, but Dietz has given us some masterpieces.
Steven Dietz emailed me his thoughts on the play:
All plays happen in the present. No matter what time frame is
being presented, a central tenet of the theatre is that it happens in
real time (for both performer and audience) in the actual present.

I
/"-There are no flashbacks. There are no historical plays. The

I

theatre places us, if you will, in the "historical present."
..,_ herefore issues from the past -- like the issues in THE
REMEMBERER -- can be grappled with directly. My
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philosophy has long been to use theatre as a rehearsal of the
concerns of the present moment. And one of those concerns,
obviously, is the issue of tradition versus assimilation; the
notion of "keeping your song" as you simultaneously "make
your way in the world." These are the lessons of Joyce Cheeka.
The chance to tell her story -- and to bring it alive in the present
day -- provided an opportunity to spark conversations among
differing communities. Joyce's words echo across time because
her quest was timeless, her beliefs generous, and her spirit
hopeful. I feel blessed to have come across her story; and I hope
my play will help her story ripple out into communities far and
wide.
List of Learning Goals
Outcomes will be reached in Pacific Northwest History, Native Cultural Studies, and
Theatre Production from the Washington State Essential Academic Leaming
Requirements in history and the arts:
•

History: The student examines and understands major ideas, eras,
themes, developments, turning points, chronology, and cause-effect
relationships in the United States, world, and Washington State
history; compares and evaluates competing historical narratives,
analyzes multiple perspectives, and challenges arguments of historical
inevitability; compares and analyzes major ideas in different places,
time periods, and cultures, and how those ideas have brought about
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continuity, change, or conflict; analyzes how technological
developments have changed people's ideas about the natural world and
evaluates their short and long-term consequences.
•

Arts: The student uses the arts to express and present ideas and
feelings. The student makes connections across the arts to other
content areas, understands how the arts impact lifelong choices, shape
and reflect culture and history, and work.

Theatre Production Acting Goals:
•

Students will use script text to analyze and develop their character
and their relationship to other characters of the play.

•

Students will demonstrate the understanding of dramatic action
though their development of objective tempo.

•

Students will build community through rehearsals, practice and
teamwork. Students will through personal hard work be rewarded
with pride.
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Section 3 Post Production Materials
Production Journal
The production process was quite a drama in itself. The final product was of poor
quality, but the growth made enroute was phenomenal. I had try-outs after school but
only a couple of students showed up, with no native students. I decided to have the tryouts again at the reservation at the Squaxin museum to meet the students in their own
environment. It was a good turnout with a carload of kids coming from the Skokomish
reservation also. Cecil Cheeka, Joyce Cheeka' s son, came also and agreed to play the part
of Mud Bay Sam, his own great grandfather. Later he dropped out because of the lack of
commitment from the other cast members. I gave the lead of young Joyce to Sparrow
Peterson, a Skokomish girl, who read loudest with the most animation. I hoped it would
not cause hard feelings to give the lead to a non-Squaxin girl and later found out that
would be unacceptable but luckily this girl had some Squaxin blood. Later she was
incarcerated for thirty days, then put into inpatient treatment for the following three
months and I switched one of the boarding school girls into her role.
None of the cast had been in a play before besides the two playing Nurse Warner
and Mud bay Sam. This fact became more apparent during the rehearsal time when I
tried to communicate rehearsal expectations. I had cast members upset with me over
switching their parts when they did not attend rehearsals and when I became too
demanding. During the first few read-throughs a group of native girls kept going to the
restroom. On the third evacuation I commented on how they were going to have trouble
understanding the story if they kept leaving. And they did not return to class for a two
days stating I raised my voice at them.
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I was constantly puzzled with their behavior surrounding rehearsal. They would
make a commitment then not show up or leave early. Factors such as making money
digging clams or their partying behavior were constant reasons for missing rehearsals.
Five cast members were jailed over the rehearsal period. I brought their scripts to the
detention center to have the teacher there use it as part of their education. I got one boy
out of jail on the day of the show and my tears were not acting due to stress of the
possibility of not having one of the major parts. Two cast members went on a weeklong
bus trip to San Francisco with forty tribal members to show support for a court case
involving removing a dam on one of their fishing rivers. In this particular case I went to
the girls' home on their return and discussed their commitment to the play. In fact I did
several home visits to talk to cast members one on one to discuss their commitment and
help them individually on their parts. Some parents became annoyed by my visits and
phone calls and were somewhat verbally abusive with me. I made the decision to feed the
cast and start picking them up and bringing them home for rehearsal. I don't know if this
practice was too enabling or not, but I did it.
There were many areas where I wondered if I was being culturally sensitive
enough. I had certain tribal members who were helpful by instructing me on cultural
issues. I learned that it would be disrespectful to use button blankets as shawls with
animal symhols in the play because they depicted family lines and were rese~ved for
occasions of great accomplishment. Permission was needed to sing particular songs that
belonged to certain families. I had one man from a southwest tribe come and help out
who had experience in drama. It was made known to me that it was not right to pay this
man for helping because he was not from a local tribe. He helped by supporting what I
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had been saying about the commitment needed in putting on a play. This man was
respected among the students for being native and showed me what a barrier it was that I
was an outsider.
Another woman showed up to help the last two weeks of rehearsal. Being an
auntie to half the cast gave her a special role. She could discipline and get the attention of
the cast in a way that I couldn't. She ended up being in the play as a singer, but mainly
acted as a calming force for the cast.
There was a point during a rehearsal when I decided to quit the project. Half the
cast was not there, and the ones there were being so disrespectful. I thought to myself that
I was just going to make it though the first act, and then send them home. Resigned to the
fact that it was over, allowed me to look at them from a detached perspective. They were
trying the best they could. My helper who did transportation to one of the reservations
then showed up with a vanful of kids that she had found by going house to house. At that
point I decided not to give up on these kids in this project no matter what. They were
used to people giving up on them. On dress rehearsal night I asked the high school
director who was helping me with lights what he thought about poor quality of the
production. And he said he would cancel if it were him. We had come so far, and I knew
we had enough of a story to perform.
I think what I found most important is that th~ students participated at the level
they were capable of. Some students helped on the technical aspects on the props but did
not follow though with rehearsals. One girl dropped out of the rehearsals because I didn't
give her the lead but worked on props while we rehearsed. And when one girl had to drop
out the last week on the play because of a funeral this girl showed maturity by deciding to

Shanahan 56
take her part. Another cast member who had a villager and a dancer part showed up the
second performance in costume but had such a hang over she never left her chair back
stage. She didn't have to show up, but she chose to.
Their own life stories were incredible. The story of the native boarding schools
seems to have a direct impact on the natives in the cast even though they seemed unaware
of this. Every native student in the play had a parent or grandparent who had experienced
boarding schools. These stories came out while we were doing art or driving in cars.
They were stories of running away from boarding schools, meeting their husbands though
boarding schools. Both negative aspects of boarding school abuse and positive aspect of
getting away from home abuse were told.
My last time with some of the natives kids was heart breaking. It was Friday night
and I had taken out a few to visit. The weekend had begun, and they did not want to go
home. They stated there was not a house they could think of going where there wasn't
easy access to alcohol and methanphetamines. They told me recently there were two
alcohol overdoses of 3th grade boys on the reservation where they almost died.
Process drama looks at the continuing development involved in a piece. If
process drama is steps towards positive development, what positive steps did these
student make? I think the production process laid a foundation towards developing a
work ethic and validating them in a new area; showing them they are capable of more,
maybe even steps toward healing on some level. I wonder about the impact on the
parents and grandparents to see their story being told and having their kids stand before
them and honor their story when most have turned their back on their heritage.
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The most positive step six of the cast members made was enrolling in school full
time after the play. They were only five hour a week students where they received
assignment to do at home. The rehearsal process brought them to school four days a week
and changed their opinion being there. The arts helped bridge a connection to school in
an important way. These students have also stated they want to be in another play.
Self-evaluation
Of course I wish we had more time to work on perfecting the quality of the
product. What was important is that we had a product. How can you measure the impact
this accomplishment had on the lives of the cast. This experience changed my opinion of
challenges in my life and, increased by ability to overcome difficulties; first by
overcoming so many problems in this process and secondly by seeing the difficulties of
these students' lives.
Set/Props
Working on the technical aspect; the set, costumes, and props was a valuable part
of the process. This unstructured time was where the cast began to build trust with me. It
was an area where they could instruct me or we could struggle together. I don't think I
could have won them over if we did not have that time painting, carving, and fussing over
the props. The canoe, campfire and housepost were very effective pieces and of high
quality.
I thought the simple set lended itself to the story telling aspect of the play. The
lighting window, water and moon shapes worked well. There were many time during the
play that the actors were not in the right areas so they were not lit properly.
Costumes
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I thought the costumes worked well. I was frustrated with their unwillingness to
take direction regarding their costumes, not wearing the ones I gave them or wearing
them incorrectly with shirts untucked and pants hanging down. The school uniforms were
particularly effective.
Directing/Acting
It is hard to evaluate my directing in light of the precarious nature of the rehearsal
process. I think about what I could have done differently to improve the quality of
volume and picturization on stage. I think I would have spent more time on improvisation
with making stage pictures. We did work on improvising classroom and other group
scenes to achieve a more fitting mood. I want to do the play again where I could use
some of the same actors to build upon what we have done.
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THE REMEMBERER by Steven Dietz at Shelton High School, as produced by Choice
High School, Shelton, Washington
Viewed Saturday night, April 17, 2004
Directed by Vikki Shanahan, in partial fulfillment of the requirements for the degree,
Master of Arts in Theatre Production
Vikki's production of"The Rememberer" must be approached and evaluated as process
drama, not product theatre. This is the first process play we've had in the M.A. program.
Usually the thesis project is intended to reveal the director's strengths and weaknesses,
and her readiness for the M.A. degree in theatre production. Vikki must be evaluated
< differently, although the goal, the M.A., would be the same.
To look at this production as product, I have to say it is an elementary school play. There
is no "acting" - the actors simply speak (in any directions) and seem grateful to get
through the line or scene. The staging is impossible to evaluate because the actors pretty
much go where they wish (having completely forgotten any rehearsal they managed to
attend) and the scenes are tied together with huge gaps while the audience waits for a new
moment. I stopped taking notes. Then I shifted my attention from what was actually on
stage to what Vikki was trying to do, and in some ways succeeding in doing.
The play itself is the story of a Squaxin girl who is given the responsibility of
remembering the cultural history of her people, an honor assigned to one person per
generation. Then the American government, in its wisdom, decided in 1910 to help these
Native Americans integrate into the American culture. The children were rounded up and
sent off to boarding school. Here they were forced to relinquish ties to cultural heritage
and assimilate the American way. Joyce, the young rememberer, refuses, and thus the
conflict of the play.
Numerous characters are interwoven by Dietz to both help and hinder the young girl.
The play is attractive in style, easy to follow, and lovely to look at - with numerous
lridian blankets, costumes, props, etc. Vikki's technical work is completely satisfactorylighting, sound (much of it live), setting, projections through a scrim (very effective for a
canoe crossing to the afterlife), and especially some of the clothes. Vikki had technical
support from both the Squaxin and Skokomish Tribes, which also contributed $1,000
each to help her mount the production. In technology and design, Vikki shows complete
confidence and skills in putting together a show.
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With the contributed money, Vikki and the students have created a wonderful house post
(not called a totem pole) about ten feet high, a nice canoe that the actors walked across
stage, a fire, and some attractive props. They also had a scrim projector and some fine
slides that help set the mood of the play.
Allowing for the technical successes, I then must acknowledge that the most fundamental
acting and directing skills are missing. There is no projection, no variety, no character
(with the exception of Chris James who plays Mud Bay Sam and Kailey Chapperal tries
hard as Nurse Warner, sometimes succeeding). Staging was clumped or the speaker was
covered by another actor, the continuity could not be maintained because of the huge
gaps between moments, and I could hear very little of the play. I was apparently the
exception, because the audience laughed and seemed to be hearing it all, even rising for a
standing ovation at the end.
So what are we dealing with? A few years ago Vikki wrote a play about the students she
worked with at Choice High School. Almost all are reservation kids. And almost all are
extremely high risk kids. I mean extremely high risk, not just high risk. Knowing her
play, I had some idea of what she was going to attempt in this thesis production. I had no
idea how she would accomplish it.
Clearly Vikki could have selected another approach to her thesis production. She could
have staged a play with a local community theatre, or with the "normal" students at
Shelton High School. She choose to use her own students, the ones she spends numerous
hours of each day with, assuming they show up for school, and assuming they aren't in
jail.
According to eye witness accounts, the reservations near Shelton are a disaster of the
same magnitude as the boarding school plan of 1910. In fact, some of the current
problem may have been caused by that very progr~m, and other similar wisdoms. The
homes are shacks, the· yards are littered with old cars, washing machines, sofas, etc.
There seems to be no pride in community at all. And the residents, by some reports as
many as ninety percent, are hooked on meth or alcohol. Vikki's students come from this
home setting, this background.
To properly evaluate what Vikki accomplished, I had to know where she began. I
already had a pretty good idea, I thought, but I was so wrong. There was virtually no
classroom opportunity to work on acting, as the students attend on an irregular basis and
then have no attention span when present. Rehearsals were equally difficult. Parents did
not want their children involved in a play - even though the arts are about all these kids
have as there is no athletic program at the school. Students would show up for after
school rehearsal, then immediately leave - always Uving entirely on their personal
schedules, not Vikki's. Early in the process she threw out some kj/ds, dropped them.
They didn't care and she ran out of kids to drop.
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Students earn money by clamming- get a license, clam all night, earn $300 -have drug
money. When clamming opportunity happened, rehearsat'were ignored- even final dress
rehearsals, which she ran with only part of her cast. If Vikki demanded, they just left.
The first lead (Joyce) was jailed, so Vikki had to recast. Four other members of the cast
were jailed during the rehearsal process and Vikki would get them out. Two other cast
members were suspended from school, and Vikki had to plead with the administration to
give them another chance. Almost the entire cast uses meth, which apparently is easier to
get than the daily paper. The parents would not bring the students to rehearsals, or pick
them up afterwards. Vikki checked out a school van and picked up the kids for
rehearsals, then took them home after rehearsals. When a student did not show up, Vikki
would call their home - only to run into swearing and abuse for daring to call the home.
Often the students told their parents they were going to rehearsal, but they weren't at
rehearsal.
Two of the fifteen year old girls have had babies - one of the babies is already two years
old. None of the students has the slightest bit of self-esteem.
The students live in their own world. They could not comprehend or appreciate the idea
of creating a character, even when the character helped tell a story about their own
history. The audience seemed to know what the play was trying to do-the actors did
not. One boy refused to remove his face ring, another his modem ear ring, another
(playing a school leader) refused to wear his pants higher than his lower butt, so had huge
baggy pants, etc.
The audience was about eighty percent Native American, including some children. They
absolutely loved the play. They were proud of the story, they were proud of the actors
and Vikki. The Choice High School administration was ecstatic at the success of the
work. The principal told Vikki that this (her doing plays) was exactly what the school
needed, was exactly what the students needed. Professional people in the audience (at
least looking professional by their dress) hugged Vikki, gave her flowers, praised her
beyond words, and thanked her for what she had accomplished - what these kids had
accomplished, when none of the kids thought they could do anything or thought that
anybody gave a damn.
Having coffee with Vikki at Denny's after the show, I watched the entire cast come in
and pull tables together near us. This was their closing night celebration. I asked Vikki
to go down the row and tell me about each student, which she did. They ordered very
little food, most got a Coke, then left swiftly in bunches. But I sensed a bit of pride in the
group. I saw other people in the restaurant go over to them and say something which
brought big smiles and some high fives.
·
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As I was leaving, I stopped and complimented the boy who played Mud Bay Sam. He
looked at me for a long time, then said thank you. I wasn't sure what to make of it. I felt
like "Whitey" and an outsider.
Vikki is also Whitey, but doesn't appear to be an outsider anymore. Whether that will
help her find a way to bring discipline and training to her students, I don't know. But I
do know that Vikki is trying, and for that she deserves a huge metal.
With all its strange circumstances, I still enjoyed the evening. Thank you.

Wesley Van Tassel, Ph.D.
Professor
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Choice High School
Director's Notes
Presents

I chose this play because the native experience is
close to my heart. I wond er what kind of refonnist
teacher I would have been in 1910. We all have native
roots to somewhere. We hold onto our roots or become
disconnected from those roots willfully or by force. I
question the substance that comes from the melting pot
of American culture.
As part of my research, I emailed the playwright,
Seven Dietz, for his thoughts on the play. He wrote,
"My philosophy has long been to use theatre as a rehearsal of the concerns of the present moment. And one
of those concerns, obviously, is the issue of tradition
versus assimilation; the notion of "keeping your song"
as you simultaneously "make your way in the world."
These are the lessons of Joyce Cheeka. The chance to
tell her story -- and to bring it alive in the present day -provided an opportunity to spark conversations among
differing communities. Joyce's words echo across time
because her quest was timeless, her beliefs generous,
and her spirit hopeful. I feel blessed to have come across
her story; and I hope my play will help her story ripple
out into communi ties far and wide."
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Vikki Shanahan

Act One: Squaxin Village
Tulalip Boarding School
10 Minute Intermission
Act Two: Tulalip Boarding School
Squaxin Village

Joyce ...a Squaxin Native girl

Tamika Green

Adult Joyce ...as 40 year old woman

Patricia Green

Emily Sam ...Joyce's grandmother

K.athreen Wells

Aunt Sophie ...a deceased relative of

Danielle Cagey

Joyce's

Pitch Woman ...a mythical old woman Ida Petersen
Mud Bay Sam ...Joyc.,·s grandfather,

Chris James

the tribes Rememberer

Chief Seattle ...a Duwamlsh chieftain
Henry ...Joyce's cousin

Everett Arhambault

Darin Longfeather ...a Student
LongHouse ...Henry's father

Jason Pavel

Mr. Conrad...a teacher at Tulalip Train- Justin Baker
ing School

Mullin ...the County Sheriff
Superintendent.. head of the U.S.

Shannon Tahja

Indian Schools

Nurse Warner...a nurse at the school

Kailey Chapperal

Dr. Buchanan ...he,d of the Tulalip Tr.uning Ron Grinnell

n,

u

Q)

Squaxin Tribe

$ I 000. 00 donation

Skokomish Tribe

$1 000.00 donation
Transportation help
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Pluralistic Tree
ln a pluralistic tree there are no infe rior roots or inferior fruit.
Just roots and fruit.
Where everyone roots and creation stories wou Id be honored
Diversity embraced with a shower of multicolored petals
Then I began to think abou t the frui t of the Americans branc h.
In light of past and current injustices.
Choking the fruit from its nourishment
Making its lack of luster shameful
Spoiled fruit drops to the ground uneaten.
1 see the gouging wounds
The snap of the wood
The branch whipping itself
The grafting - will it take?

School

Otis...a student

Paul (Sun) Peterson

Lillian (Girl One) ..a student

Candice Penn

Mary (Girl Two) ..a srud.,nt

Jacqi Pickernel

Sara (Girl Three) ..a student

Marjorie Penn

Young Girl I ..a student

Elena Capoeman

Young Girl 2 ..a student

Clara Capoeman

Is our fruit now inferior?
Roots grown in the blood of injustice.
Or is it the branched roadway
T he path ro progress that has tainted the frui t
Am l tainted in my silent drive?
Maybe if this road were a path comfortable and warm
And not a superhighway with off ramps and networks o f grid to ensnarl you
Maybe this path to justice and peace could be a dance
Offered like a prayer
I'm looking for that path to restore my frui t

By Vikki Shanahan

Written by Steven Dietz
From the memoirs of Squaxin Joyce Simmons Cheeka
Directed by Vikki Shanahan

*A joint venture of the Choice High School
and the Skokomish and Squaxin youth

Friday April 16th at 7:30p.m.
&
Saturday April 17th at 7:30p.m.

At the Shelton

Highschool Auditorium

"The Rememberer" Try-out Information Sheet
1. Name
- - - - -- - - -- - -- - - -- - 2. Phone Number
- - - - -- -- - -- -- - 3. What part are you interested in:
_ _ _ No part, just listening
_ _ _ Behind the scenes. (Art- house post, masks, paint
canoe, shawl painting, make drum, ect.)
_ _ _ Getting high school credit in Art, PNW history.
(.25 - .50 er. art or history or both)
Joyce
Adult Joyce
Emily Sam (School girl too)
Aunt Sophie (School girl too)
Girl I
Girl 2
Young Girl
Pitch Woman
Henry
Otis
Boy 1
Boy2
Young Boy
Long House
Darrin
Twin River
Chief Seattle
Drumming / Dancing Member
Drumming I Dancing + student at boarding school

Rehearsal Times
Monday
Tuesday
Wednesday
Thursday
Friday

Choice or Carrie Fennel
4:00-6:00
4:00-6:00
4:00-6:00
4:00-6:00
4:00-6:00

Saturday 10:00 - 1:00
Saturday 1:00-4:00
Saturday 4:00 - 7:00

- -Choice
- -Choice
- -Choice
- -Choice

12:15 2:15
12:15 2:15
12:15 2:15
12:15 2:15

The Rememberer Contract
I commit to the process of creating this play.
I commit to the rehearsal time, to the time to work on my lines, to helping
create all that is needed to make this production happen.
Days I have commitments that I have prior commitments.

Date

The commitment

Signature

The Rememberer Contract
I commit to the process of creating this play.
I commit to the rehearsal time, to the time to work on my lines, to helping
create all that is needed to make this production happen.
Days I have commitments that I have prior commitments.

Date

The commitment

Signature

STARRING IN THE REMEMBERER are, from left to right, Marjorie
Penn, Tamika Green and Danielle Cagney in tribal regalia. They tell
the story of a Squaxin Island woman with "a lot to remember."

P a y to p resent story
of disp aced Squaxin
In conjunction with Skokomish and Squaxin Island yollth,
CHOICE High School wilJ present a play this weekend entitled, The Rememberer, about a
Squaxin Island Indiau woman
torn between two cultures in the
early 20th Century.
Written by Steven Dietz, the
play will be staged at 7:30 p.m.
on April 16 and 17 in the Shelton High School Auditorium at
North 3737 Shelton Springs
Road.
The Rememberer is a true
story taken from the memoirs of
a Squaxin Native woman, ,Joyce
Simmons Cheeka. As a girl she
was chosen to become her tribe's
next Rememberer, which gave
her the duty of remembering all
of the stories of her people. In

1910, she was taken from her
tribe and put in the governmentrun Tulalip Boarding School in
Marysville. Students at the
boarding school were forbidden
to use their native language or
practice their culture, according
to reports.
Government officials believed
that if the Natives were to survive, they must abandon their
customs for the "modern" way of
life and so the Rememberer
must learn to cope with this
strange new world while she
struggles to hold on to the history of her people. The play
closes with the line, "There is a
Jot to r emember."
This play was first produced
in 1994 for the Seattle Children's Theatre, but has never be-

fore been produced in Maso
County.
Both of the Indian tribes i
Mason County supported tr
project with singing, dancir
and cultural expertise as well :
financial grants. Organizers
the production have carved
10-foot house post and ha
made eight drums and a can
on wheels. Participants sew
their own costumes includi
school uniforms and native
galia.
Students are doing reports
historical aspects of the p
and have been inter view
their elders as part of a cou
that earns them academic c1
its in Washington history :
art.
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In the foreground is a woman weaving.
]
right is one of the little white wool dogs.
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C.H. 0.1 C.E. High School
(Challenging High School Opportunities in Continuing Education)

April25,2004

To:
Vikki Shanahan
From: John Shattuck
Re:
"The Rememberer"
Dear Vikki,
I want to congratulate you on the tremendous success of your production of "The Rememberer"
on April 16th & 1?1\ involving students in the Shelton School Disllict and Choice High School in
particular. Your extraordinary efforts to produce this play that honors the history of Native
Americans brought the audience to its feet at Saturday's performance. Subsequent conversations
with members of both the Skokomish and Squaxin Island Nations, and others in attendance have
been positive and appreciative. The opportunity for students, who otherwise may not have
access to involvement with events that receive recognition and accolades from their
communities, can be a transforming experience for them. This is precisely the kind of
·experiences our students need to begin to realize their potential as individuals and as members of
the community. You have provided gifts to these young people that will shape and enrich their
lives for as long as they live. My hat goes off to you and your extraordinary efforts to bring this
production to fruition. I too was on my feet that Saturday night, as I am now, continuing to
applaud your accomplishments and those of your student actors and theater crew.
Congratulations!
Sincerelv.

J6hn N. Shattuck
P rincipal

CC: personnel file

201 North 9th Street
Shelton, Washington 98584
Phone: (360) 426-7664
FAX: (360) 426-781 7

Principal: John Shattuck
Secretary/Registrar: Susan Harris
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